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CLASSIFICATION OF THE LEVELS OF MOTIVATION TO STUDY FOR CADETS
OF HIGHER MILITARY EDUCATIONAL INSTITUTIONS

The reasons for the decline in motivation to study of a certain category of cadets of higher military
educational institutions are determined. Each reason is determined through classical motivation theory,
analysis of statistical studies conducted in various higher education institutions, observations of personal
priorities, goals, and traits of a cadet, the level of initial learning skills and basic knowledge, and the reasons
for choosing a particular educational institution. Levels of motivation for learning are proposed and justified
for cadets considering the specific conditions of the higher military educational institution.
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Statement of the problem. In the conditions of
full-scale aggression by the Russian Federation
against Ukraine, motivation for learning is
considered one of the tools for universalizing
military education. The conduct of hostilities on the
territory of Ukraine has shown how quickly new
types of weapons are developing; the classical
canons of command and methods of warfare are
changing. Such a pace of technological and
conceptual changes in military science demands
readiness from officers, both for rapid
replenishment of academic knowledge and for
retraining to new standards throughout their
professional career, with motivation for learning
being the driving force behind this. Therefore, one
of the main tasks of higher education is to create a
sustainable motivation in learners that would
stimulate  self-development and self-learning
beyond the higher education institution (HEI).
However, the constant concern of modern scientific
and pedagogical workers of HEIs about the low
level of interest in mastering educational material
by a certain category of learners only indicates that
the problem of low motivation for learning has not
yet been resolved and remains relevant [1-8].

In this regard, both at the state level and within
individual HEI in Ukraine, regular measures are
being taken to improve the quality assurance system
of higher education. The regulatory and legal
framework [2], the content of documents regulating
the organization of educational activities in higher
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education institutions has been changed
significantly;  educational and  professional
programs, curricula, complexes of educational and
methodological support are being improved; the
educational, material and technical base is being
developed and improved, to ensure the creation of
the necessary conditions for students to achieve
learning outcomes and to develop their
competencies in a specific field.

When entering a higher military educational
institution (HMEI), as well as any other HEI, each
learner has his or her own goal with a corresponding
level of motivation. It is precisely the motivation of
learners that is the driving force that significantly
influences their level of achievement in learning
outcomes and, at the same time, their readiness to
perform functional duties in their future
professional activities.

Undoubtedly, the vast majority of HMEI cadets
strive to master the educational material on their
chosen specialty qualitatively, but among them,
there are those who show no interest in learning and
do not make sufficient efforts to acquire knowledge
and skills because of their low motivation.
However, the reasons for low motivation inlearning
have wvarious origins, which require timely
identification by scientific and pedagogical workers
and consideration during the organization of the
educational process, as low quality in a graduate’s
competencies can have irreparable consequences
during the performance of professional duties.

96 ISSN 2078-7480. Yecms i 3axon Ne 1 (88)/2024



V. Panchenko, I. Sydorenko. Classification of the levels of motivation to study for cadets
of higher military educational institutions

In this regard, there is an urgent need to identify
the reasons for low motivation of HMEI cadets to
acquire new knowledge in order to develop
approaches to increase motivation.

Analysis of recent research and publications.
The problem of low motivation for learning is not
new and has deep historical roots. Even
V. O. Sukhomlynsky noted: "All our plans, all
searches and constructions turn into ashes if a
student has no desire to study" [1]. Considerable
attention has been paid to the problem of motivation
in the research of scholars, and the fundamental
principles of personality motivation provide an
opportunity to study motivation for learning
through the prism of the interdependence of
individual needs, internal and external conditions of
human development, and its motivational sphere.

The motivation of educational activity as a
pedagogical problem of general education was
analyzed by I. Andrashchuk. According to him, the
reasons for the low level of motivation for
successful learning include alienation, distrust,
authoritarianism, and scorn from the teacher's side,
which evoke learner's negative feelings and lead to
a passive attitude towards an academic discipline
[3]. As one of the most effective methods to increase
the learning motivation for students with low
academic achievement, I. Andrashchuk offers
creating situations of "success" during classes. This
research is extremely valuable for identifying the
reasons for the low motivation of cadets, as a
significant percentage of cadets are graduates of
schools.

The authors of the article [4] analyzed the most
common views in psychological and pedagogical
science on the essence of motive and motivation, the
definition of which represents a certain scientific
problem. They concluded that a motive is an
internal driving force of personality towards a
certain type of activity (behavior, communication,
conduct) associated with the satisfaction of a certain
need, and they consider motivation as a
hierarchically organized system of motives. It is not
exhausted by any single function, one-sided
connection, or relationship in terms of real behavior
of an individual, making the problem of motivation
a complex one. The authors suggest further
analyzing the pedagogical aspect of this problem,
which would allow identifying specific methods of
forming motivation that regulates behavior in the
learning process [4].

The peculiarities of cadet's motivation to study
non-core subjects were discussed by N. Kalynyuk
and O. Lemeshko in [5]. They found out that for the

majority of first-year cadets, when choosing a
profession, creative activity and the level of
prestige of the chosen profession became dominant
motives.The study showed that 73 % of cadets with
a high level of motivation for studying non-core
subjects have autonomous motivation for success.
Interest in studying non-core subjects can increase
or decrease depending on the influence of the
teacher's personality. It was determined that 27 % of
cadets experience a crisis of professional choice,
uncertainty in professional plans, or fear of failure
or anxiety.

Researchers N. Antonyuk and N. Pushkar
highlight the results of their own research on the
factors of positive motivation for higher education
students. The researchers determine that a particular
student's motivation for learning is influenced by
factors such as interest in the subject, perception of
the subjects full value, general desire to perform
theoretical and practical tasks, self-confidence, a
sense of self-worth, patience, and perseverance. The
authors further suggest substantiating methods of
developing the motivational sphere of students [6].

The approach to forming professional
motivation of cadets based on didactic models was
proposed by O. V. Lutsenko [7]. The article
considers the motivation of educational activity as a
hierarchical system of external and internal motives
that determine the direction, intensity, and personal
meaning of cadet's educational-cognitive activity.
Therefore, the strength of motivation is not constant
and can change under the influence of external and
internal circumstances, meaning that motivation can
be managed. A successful balance of motives of
these two types is the basis for the successful
formation of a cadet's motivation for learning and
influences the direction, intensity, and personal
meaning of educational-cognitive activity of cadets.

Researchers L. M. Zakharenko and
T. . Yurchenko-Shekhovtsova identified learning
motives for first-year cadets [8]. Professional
motives associated with the desire for social justice
in combating crime and protecting the population of
Ukraine, the romantic attractiveness of the
profession, the desires for social prestige and
material prosperity, and the compensation of
personal shortcomings through self-realization in
the profession turned out to be dominant. The
importance of positive motivation, which arises in
49,32 % of cadets due to interest in the profession,
was noted. The presence of negatively motivated
learners (4,93 %), for whom learning is
uninteresting, was also identified but the reasons for
such negativity were not determined. Of interest in
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the study is the existence of an intermediate group
of students (54,25 %), whose motivation to study
cannot be classified as either positive or negative;
they are characterized by indifference to grades and
reluctance to analyze their mistakes. It was found
that the main motive of 29,86 % of such cadets 1s
the desire to avoid criticism and trouble from
leaders, and 8,77 % of cadets study for the sake of
status in society, in the cadet community or to obtain
a diploma of higher education of the state standard.

Thus, the analysis of publications indicates that
the selected research focused on studying historical-
psychological reasons for learning motivation, on
identifying the motives of cadets for learning, on
ways of forming motivation, on peculiarities of
cadet motivation, as well as on factors influencing
motivation. Despite the numerous achievements in
recent years, the determination of the reasons for the
low motivation in cadets for learning has not been a
separate subject of consideration.

Thus, given the above, the purpose of the
article is to provide a classification of the levels of
motivation to study and to identify the reasons for
the decline in motivation of a certain category of
cadets of higher military educational institutions.

Summary of the main material. Higher
education in Ukraine is not compulsory and is
perceived by society as a continuation of secondary
school only for those citizens who have
corresponding abilities and a desire to acquire
higher education. However, recently, a stereotype
has been established about the necessity of higher
education for everyone as a condition for
considering a person as a full-fledged member of
society: regardless of the institution, the main thing
is to obtain a bachelor’s or master’s degree. In this
case, the primary motivation for an applicant is to
enroll in at least one higher education institution,
regardless of his or her capabilities and aptitude for
studying in the chosen specialty. As a result, not all
applicants manage to successfully determine their
future profession, and consequently, find personal
motivation for studying.

The situation in HMEI reflects modern
educational trends in society. As experience shows,
among the applicants who apply to higher
educational institutions every year, there is a certain
percentage of those who have low motivation or low
abilities for studying. Therefore, teaching such
applicants requires instructors to make significant
efforts to ensure the quality of education, at least at
a satisfactory level. To some extent, this is a result
of the fact that the mentioned percentage of cadets

does not understand the significance of higher
education personally for them.

As a counterargument to the stereotype of the
necessity of higher education for everyone, it can be
argued that a person consciously chooses his or her
future military profession and applies to a higher
military educational institution by his or her own
desire. Thus, it is assumed that an applying cadet
likes the military profession, has motivation for
studying and corresponding abilities, and also at the
initial level understands the responsibilities
imposed on him or her by the nation while
performing his or her professional duties.

At the same time, studying at a HMEI involves
the acquisition of a set of general professional,
military professional and military specialty
competencies provided for in educational and
professional programs. Competencies are a
dynamic combination of knowledge, skills and
abilities, the qualitative acquisition of which will
allow a future officer to carry out professional
activities at a high level. To do this, the applicant
must master a set of academic disciplines that are
prerequisites for obtaining a professional
qualification, which requires the applicant to have
certain abilities.

Therefore, in the future, applicants who are
lucky enough to become cadets of the HMEI have
to show their abilities and master the educational
material in order to meet the requirements of the
higher military school against the background of
additional duties provided for by the specifics of the
institution.

However, later on, a certain category of
applicants, for a number of reasons, realizes that
they have overestimated their capabilities to study
at a HMEI and expresses a desire to stop it.

So, let's look at the main reasons for the decline
in the motivation of cadets of HMEI.

1. Shifting personal priorities towards satisfying
moral and material needs, as well as solving social
problems. Regarding these factors, it should be
noted that they take away a lot of time from the
applicants and distract their attention from
mastering the educational material properly. This
category may include applicants who have an
irresistible desire in their youth to devote more time
to entertainment rather than studying. Another
category of applicants is those who have families
and children but do not receive sufficient financial
support to manage their household, which prompts
them to prioritize seeking other opportunities to
satisfy their material needs. In any case, both groups
find it difficult to establish a balanced regimen
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between studying, service, and satisfying moral or
material needs, and therefore, they have to sacrifice
one for the sake of another.

Certainly, even among this category of
applicants, there are those who, despite obstacles,
find the time for studying. However, the percentage
of those who still prioritize personal needs
satisfaction remains quite significant.

The very act of attending classes for such
applicants is a form of self-recognition that they
seem to have already done a lot for their education,
and the hours self-study provided to them to
improve their knowledge and skills are not utilized
as intended. During classes, this category of
applicants does not internalize information because
they consider it insignificant to themselves.

2. Insufficiently developed skills of focus, quick
perception, and assimilation of class materials. To
some extent, motivation is fueled by success. One
of the factors of success is the brain's ability to focus
attention on the subject of learning adequately and
to perceive and process large amounts of unfamiliar
information quickly and with constant intensity for
a long time. If attention is lacking, a cadet perceives
information slowly, superficially, or not at all, the
brain instinctively rejects it. On the other hand, the
low speed of perception, assimilation and
insufficient brain training do not allow a learner to
accumulate the necessary amount of information
that can always be used quickly to implement
knowledge as necessary. Such cadets are not able to
remember the material for a long time, and to
quickly extract the necessary information and use it
as intended.

3. A decrease in motivation due to information
overload during the learning process. This reason is
a consequence of the previous one. Higher
education standards for specialties contain
competencies and program learning outcomes that
learners must achieve at the end of their studies,
which requires the input of a significant number of
educational components (ECs) into educational
programs. All ECs provided by the educational
program for acquisition by learners vary in
complexity but are mandatory (except for elective
subjects) for all. Some easily and voluntarily master
the educational material, while others have to work
persistently on its assimilation (besides, each
teacher during classes emphasizes the importance of
his or her particular academic discipline).

Each learner has his or her own demand for the
pace of assimilating information and his or her own
mental-psychological maturity. However, higher
education plans and programs cannot take this into

account. As a result, certain learners are unable to
memorize and master the previous material, but are
forced to study new material, because it is necessary
to go further according to the program. As
experience shows, those who do not have enough
general skills before learning face information
overload. When such learners try to process large
amounts of information while mastering a large
number of academic disciplines, they experience a
feeling of fatigue, which leads to information
overload and subsequently to its non-perception or
rejection altogether. At best, such learners focus on
mastering certain OCs that they believe will be
needed in their future professional activities.
However, gaps in knowledge in other subjects grow,
significantly contributing to the loss of interest in
studying.

4. Lack of understanding of realityand a sense of
responsibility in the process of learning. Higher
education learners who have just embarked on the
path of studying at HMEI have not yet reached their
emotional maturity, meaning they do not fully
understand how a lack of stable knowledge and
skills can affect their level of performance in future
professional activities. In other words, a future
officer-leader has not yet felt the reality of
performing functional duties during the operational-
combat activities of his or her unit and does not
foresee the responsibility and consequences that
may arise from making unfounded decisions. Lack
of understanding of reality and a sense of
responsibility can lead to a learner's flippant attitude
toward the qualitative mastery of educational
material. Consequently, cases occur when graduates
turn to teachers for assistance in professional
activities. These occurrences indicate that cadets,
during the performance of functional duties, realize
the high responsibility as officers, realize the
consequences of any gaps in knowledge or skills
and triy to make up for them in this way. Indeed,
under these circumstances, knowledge and skills are
acquired through trial and error and accumulate
with experience.

5. Having a life goal, for the realization of which
higher education is chosen, is not necessarily a
means to achieve this goal. Such cadets usually enter
HMETI under the influence of external circumstances.
Such external circumstances could include studying
under parental pressure, a failed admission to the
desired educational institution (but the diploma is
still needed), or other personal (sometimes beyond
the individual's control) life circumstances. Working
with such applicants is the most challenging, because
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they lack motivation for studying already at the stage
of admission to the HMEL

Therefore, the majority of those who have low
academic performance due to low motivation tend to
believe that having a higher education diploma is
important, but this fact does not necessarily indicate
professionalism. Such applicants do not believe that
quality education guarantees their future success in life.

To find motivation for studying at a HMEI, each
applicant must firstly answer a number of questions,
in particular: does he or she need a higher military
education? Why does he or she need a higher
military education? Will the diploma of a military
specialist ensure his or her financial success in later
life? Does higher education guarantee him or her
general acceptance and respect in society?

Taking into account the identified reasons for
low motivation and the authors' own experience of
scientific and pedagogical activity, it is possible to
classify the motivation levels of the cadets of HMEI
from the standpoint of the degree of meeting the
needs in learning.

1. High level. A cadet has aptitude for learning;
considers the availability of higher education to be
an integral part of an individual's personality;
willingly masters educational material; is convinced
that the solid theoretical knowledge and practical
skills acquired in a HMEI will directly affect the
high level of task performance in future professional
activities; is aware of the responsibility for his or her
actions during the performance of the officer's
functional duties in the future.

2. Average level. A cadet has aptitude for
learning; the presence of higher education is
considered an integral part of an individual's
personality; masters the educational material at a
level sufficient for performing tasks in future
professional activities. However, he or she is not
entirely confident that quality education is the basis
of professional and life success. Such cadets do not
have a clear understanding of the relationship
between high task performance in future
professional activities and the high quality of
academic knowledge, and only hypothetically
imagine the degree of responsibility for their
professional actions in the future.

3. Low level. A cadet has some aptitude for
learning, but does not show proper interest in
learning because he or she believes that academic
theory is not the basis for an officer's professional
knowledge. He or she believes that knowledge and
skills are acquired mainly through trial and error in
practical activities. A cadet prefers to satisfy
personal moral and material needs, so he or she

studies at a HMEI only for the sake of obtaining a
higher education diploma.

4. Zero level. An applicant lacks motivation for
successful learning due to a loss of faith in the
necessity of the chosen higher education for him or
her personally or a loss of interest in studies due to
a very low ability to learn educational material
compared to one's peers. However, such cadets
study at an HMEI under the influence of external
factors (for example, parental pressure) at a level
that at least prevents them from being expelled.
They do not see the need for the chosen higher
education to achieve financial and social success
and study at a HMEI only for the sake of obtaining
a higher education diploma.

The basis of high level includes such personal
qualities of a cadet as aptitude for learning;
confidence in the necessity of higher education as
an integral part of an individual's personality;
internal desire to master educational material,
conviction that solid theoretical knowledge and
practical skills acquired in a military educational
institution will directly affect the high level of tasks
performance in an officer's future professional
activities; psychological maturity, manifested in the
awareness of responsibility for one's actions during
the performance of an officer's functional duties in
the future; personal priorities as for admission to the
very chosen military educational institution. All
lower levels are formed depending on the presence
or absence of the characteristics mentioned above.

It must be admitted that low motivation and
insufficiently developed abilities to study in higher
education are not always directly dependent. Work
with cadets in the process of teaching subjects
showed that a highly motivated learner, without
special learning abilities, but with a great desire to
learn and master the educational material, can
achieve significant success in learning, and,
conversely, a learner who has good abilities and
quite significant potential, but lack of motivation
might not show high results.

It should be noted that the reasons for the low
motivation of students to study may lie not only in
those aspects related to internal needs, but also
external circumstances directly related to the
individual who studies. There are also a number of
reasons related to the individual teaching and
pedagogical and methodological approaches to
teaching. Teachers should remember that according
to the classification given above, they teach learners
of different motivational levels, each of whom has
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different learning abilities, their own pace and
opportunities to absorb information. Therefore,
following the same teaching method for everyone is
not always effective, and sometimes even
complicates the process of mastering the
educational material for those who already have a
low or zero level of motivation.

Conclusion

Identifying the reasons for the lack of motivation
to learn among cadets in higher military educational
institutions is an important step towards increasing
motivation to acquire new knowledge. Knowing the
reasons for low motivation shows what needs to be
focused on when working with unsuccessful cadets.
Therefore, it is necessary to find methods to
eliminate the identified reasons by creating such
educational conditions and applying such methods
of teaching and working with individuals that will
enable the transition of a learner from zero or low
level of motivation to higher motivational levels.

The search for such ways can be a direction for
further research.
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YK 378
B. 10. IIanyenko, I. I. Cunopenko

KJIACH®IKAIIS PIBHIB MOTHMBAIII 10 HABUAHHS KYPCAHTIB BUIIIAX
BIMCBKOBUX HABYAJIBHUX 3AKJIA/IIB

Busnaueno npuyunu 3nudicentHs momugayii 00 HABUAHHS NEGHOI Kame2opii KypCanmis suyux 8iticbKOGUX
HABUATLHUX 3aKNA0I8. 3anponoHo8ano i 0OIPYHMOBAHO pIGHI MomMusayii 00 HABYAHHS O/ KYPCAHMIG 3
VPAXYBAHHAM CREYUDTUHUX YMO8 3aKAA0Y UULOT GIlICHKOBOT 0CBImMU.

Buokpemneno n’smv npuuun nusekoi momusayii Kypcanmie 00 HaguawHs. B oCcHO8Y KOJICHOI npuuunu
NOKNAOEHO KIACUYHY Meopito MOMUBAYIL, AHANI3 CMAMUCTIUYHUX 00CII0NHCEHD, NPOBEOEHUX Y PISHUX 3aKAA0AX
BUWOT OCBIMU, MA CHOCMEPEICEHHS. OCOOUCMUX NPIOpUMemis i AKOCmell Kypcanma, HaseHicmy y 3000ysaia
AHCUMMEBOT MemU, PIGeHb CPOPMOBAHOCIT 6XIOHUX HABUANLHUX HABUUOK A OA308UX 3HAHL, NPUYUHU GCTHYNY
came y BUOpaHUll 0C8IMHIL 3aK1a0.

3anpononosarno suzrnauumu pieHi momugayii 3000y8aua: GUCOKUL, CepeoHill, HU3bKULL ma Hyiwosutl. B ocrogy
BUUI020 PIBHSA GEILIUIU MAKT XAPAKMEPUCTIUKY KYPCAHMA. HAAGHICMb 30I0HOCMI 00 HAGUAHHS, 8NEBHEHOCTI )
HeoOXIOHICMb GUWOT OCEIMU; GHYMPIUWHE OANCAHHS ONAHOBYBAMU HABUATLHULL MAMEPIal, NEePEeKOHAHHS, W0
HaOymi CmiuKi meopemuyHi 3HAHHA Ma NPAKMUYHL GMIHHS 0e3n0cepeOHbo GNIUHYMb HA GUCOKULL DIGeHb
BUKOHAHHS 3a60aHb Yy npoghecitinill OisbHOCMI 0Qiyepa; NCUXON02IYHA 3PINicmb, KA NPOAGIAEMbCA 8
VCEIOOMIeHHT  8ionosidanvHocmi 3a ¢c60i Oii ni0 4ac 6UKOHAHHA (DYHKYIOHATbHUX 0008 3Ki6 oghiyepa y
Maudoymmnbomy,; ocooucmi npiopumemu 6CmMyny came y UOPaHUl BICbKOBULL HABHATLHUL 3aKAA0. Y Ci HUXICYI PiGHI
CHOPMOBAHT 3A1€HCHO IO HAABHOCMI AOO GIOCYMHOCHIE 3A3HAYCHUX ULYE IKOCMEIL.

3uannsa npuyun HU3LKOI MOmMuUEayii NOKA3ye, Ha Wo mpeba 36epHymu yeazy nio uac pooomu 3 HeyCniuHuMu
Kypcanmamu. Y 36 3Ky 3 yum He0OXIOHO 3HAUMU MEeMOOU YCYHEeH S GUIHAYEHUX NPUYUH UWLISIXOM CINEODEHHS.
MAKUX OCEIMHIX YMO8 I 3ACMOCYBAHHS MAKUX Memooi8 HAGYUAHH ma pobomu 3 ocobucmicmio, sIKi 0adymbp
3M02y nepesooumu 3000y6auad 3 HYIbOBUM AOO HUSLKUM PIGHeM MOMUBAYIT HA BUWT MOMUBAYIIHI DIGHI.

Kniouosi cnosa: nusvka momusayis 00 HAGYAHHA, NPUHUHU HU3LKOL MOMUBAYii, pigHi MOmMueayii.
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